[TonoOHOE pa3BuTHE COOBITUI TPEBOXKHUT U PAAOBBIX OpuTaHiieB. [IpoBeneH-
HBI OCEHBIO MPOLJIOro TOJa ONpOC OOIIECTBEHHOr0 MHEHUA KoMnaHued YouGov
nokazai, uto 46 % ompolleHHbIX NoJjiararoT, yTo B utoHe 2016 rona cienosaiio
roJI0COBATh MO-UHOMY.

Bo Bropoii monoBuHe Tekymiero roga T. Msil U ee NpaBUTENBCTBO OKUAAKOT
CEPbE3HBIE TOJUTUUCCKUE MOTPICEHUS, TMOCKOJIbKY OpHUTAHCKHUE MapJiaMEeHTapHH,
B TOM YHWCJIC OT KOHCEPBATHMBHOW MAPTHW, HE COTJIACATCS C TIOJMTAYCCKA W 3KOHO-
MHUYECKHA OTACHBIM BapHAHTOM (OKECTCKOTO bpekcwta», Ha KOTOPOM HACTaWBacT
AHTUEBPOIICHCKN HACTPOCHHAS TPYIIIA IMOJIMTHKOB B PYKOBOJICTBE CTPAHBI.

Co0ObITHa MOTYT pa3BHBATLCA MO ABYM cricHapusam. [[e p BB i Bapuant —
3TO COKPYIUUTENBHOE MOPAKEHHWE MPABUTENBCTBA B XOJAE TOJIOCOBAHUA B Mapia-
MEHTE MO BOIPOCY peAM3aAlMU (GKECTKOro bpekcuTa», CleNCTBHEM KOTOPOTO
CTaHYT TOJUTHYCCKUN KPWU3UC B CTPAHE M CO3BIB JOCPOUYHBIX IMAPIAMEHTCKHX
BbIOOPOB. BTOpOo#l BapuaHT mojpa3zyMeBaeT OTKAa3 MPABUTEIBCTBA OT JKECTKOTO
bpekcura m 3akmouenue cornameHua ¢ EC 0 mepexogHoM NepHoae, KOTOPbIA
OyAeT MPOJ0JIKATECA JOCTATOYHO JOJITO, YTO MO3BOJUT OpUTaHLAM MOJIb30BATHCA
MIPEUMYIIECTBAMH €TMHOTO €BPOTICHCKOTO PHIHKA.

N. Rogozhkina
POST-BREXIT LANGUAGE EDUCATION IN GREAT BRITAIN

The UK demonstrates the paradox of multilingualism and monolingualism as
a great variety of ethnic minority languages (Bengali, Panjabi, Urdu, Polish) are
spoken but many English speakers show little competence in other languages. The
British National Curriculum was published in 2014, but the four nations of the UK
have taken different approaches towards language education appropriate to their
linguistic circumstances.

In England compulsory age for foreign language learning is between 7 and
14, and language study is currently not required for either GSCE or A-level.

Scotland has been implementing an ambitious ‘1 + 2’ language education
policy, with the aim of introducing every child to two new languages in addition to
English by the end of primary school. It is intended that by 2020 every child will
be entitled to learn a first additional language from the beginning of primary school
(4/5) and a second one at age 8/9. The Scottish Government also has specific
policies for the support of Gaelic.

In 2016 the Welsh government introduced its Global Futures strategy with the
ambitious aim of making Wales ‘bilingual plus one’ and introducing foreign
language teaching in primary schools as part of a new broad curriculum area
encompassing both Welsh and English.

In Northern Ireland as in Wales, pupils are currently only required to learn a
foreign language between the ages of 11 and 14.

Efforts to bring language teaching into primary schools have produced some
good results and there 1s a growing realisation that an earlier start to language
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learning, with clusters of local schools working together, could have far-reaching
social, economic and educational benefits. Despite these positive policy
developments, entry numbers for language examinations are still dropping in all
four countries. Languages are virtually absent from vocational courses, and
opportunities to study them beyond GCSE level are in decline.

Despite the reduction in the number of those becoming multilingual through
formal education, multilingualism is very strongly present in UK schools.
Department for Education statistics show that nearly one in five primary school
pupils have a first language other than English. The range of languages spoken by
these heritage and minority language speakers is much broader than those
traditionally taught, and could represent a significant skill-set for the UK.

Schools in the UK are permitted to teach any language, but they are
constrained, among other factors, by the availability of qualifications and of
teachers. Although GCSE and A-level qualifications exist in 19 foreign languages,
teacher training courses focus almost exclusively on French, Spanish and German.
In Scotland, qualifications are also available in Gaelic, Italian, Mandarin,
Cantonese and Urdu. Head teachers say their main concern is a plentiful supply of
high quality teachers and with very few teacher training routes available for the
lesser-taught languages, introducing a new language is a considerable risk. These
factors explain why it has been difficult for languages such as Mandarin Chinese,
Japanese or Arabic to gain a foothold in the system.

With the UK now poised to leave the EU, it’s time to re-examine which
languages Britain needs most. All languages are, of course, equally valuable from a
linguistic point of view, and the knowledge of any language in addition to the
mother tongue expands both cultural understanding and communicative resources.
However, those intending to invest time and resources in language learning —
whether politicians, taxpayers, parents or learners — seek guidance on where that
effort might most effectively be focused. Departure from the EU will mean
a greater emphasis on bilateral international relations — this may reduce the extent
to which the British can rely on English as a lingua franca, as in a bilateral
relationship the languages of both countries need to be tools for communication
and diplomacy.

Brexit therefore raises some important questions: will there be more or less
need for the languages most commonly taught in UK schools — French, Spanish
and German? Will there be demand for a wider range of world languages?

Government figures show that the UK economy loses about £50bn a year in
failed contracts because of a lack of language skills in the workforce. The British
Chambers of Commerce has called for language teaching to be made compulsory
between ages 7 and 16 to help entrepreneurs become more globally-minded and
remove barriers to exporting.

Overall language deficit appears to be growing. In addition, the UK’s
language industry — international translation, interpreting, web localisation and
other language services — is highly dependent on native speaker linguists from
other EU countries whose expertise may be more difficult to access after Brexit.
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Native English speakers cannot simply rely on the rest of the world’s desire to
learn their language. After Brexit, trade agreements with China, Russia and other
developing markets will lead to missed deals for the UK if negotiations are only
conducted in English.

There are a lot of factors that determine foreign language policies in the UK:
the economic factors (current UK exports, emerging high growth markets, future
trade priorities, the language needs of UK business), non-market factors (tourism,
diplomatic and security priorities, the public’s language interest, international
educational engagement) and some balancing factors (level of English proficiency
in other countries, languages on the internet).

The report “Languages for the future”, which was commissioned in 2017 by
the British Council, took all these factors into account and made up a ranking
where Spanish is marked as the most important language, followed by Mandarin,
French, Arabic and German. Some way behind come Italian and Dutch, followed
by Portuguese, Japanese and Russian. The report states that other languages may
well grow in importance in future, such as Polish, Malay, Turkish, Hindi and some
Indian languages. The position of Polish is due to the large number of Polish
speakers in the UK, which results in a high level of travel and interchange, and the
potential for the development of UK trade with Poland.

The UK’s departure from the EU is unlikely to entail a reduced need for
European languages, while the ambition to forge new trading alliances around the
world will require a wide range of languages alongside those which form the basis
of the UK’s existing language capacity. The vulnerability of language provision in
many schools and universities, and the lack of vocational pathways, could further
erode the UK’s already weak language capability just at a time when it needs to
expand. The responsibility for addressing this need lies not only with the four UK
education departments, but with individuals, business and employers.

A. B. PazymoBa

COBPEMEHHAA UMMHI PALTUOHHAA TTOJIMTUKA
BEJIMKOBEPUTAHUUN: MVYJIBTUKVYJIbTYPAJIN3M NI ACCUMUWMIIALINA?

[TonuTka MHOTHX CTPaH MO BOMNPOCAaM UMMUTPALIMKA pa3HOOOpa3HA U MHOTO-
acriektHa. Kaxxnasa ctpaHa WMeeT CBOM OCOOCHHOCTH TpPH MPOBEACHUM TaKOH
nonutuku. JItoboe rocy1apcTBo, NPUHUMAKOIIEE UMMHUTPAHTOB, puderaer audo
K CTPaTerud AaCCUMWJIALIMM, JIMOO K MYJbTHUKYJIBTYPAIU3MY IO OTHOIICHUIO
K OpuObIBAOIIMM Ha €€ TeppuToputo. B coBpemenHol BenukoOputanuu mnosiu-
THKA MYJbTUKYJIBTypaJu3Ma peau3yeTcss Ha O(UIMAIBLHOM, TOCYIapPCTBECHHOM
ypoBHE. B OCHOBE Takol MOMWUTHKHA JICKUT COBMECTHOE MPOKUBAHWUE W B3aUMO-
JNEUCTBUS UHAUBHUAOB, TPYIII, COOOIIECTB PA3IMUHON KYJIbTYPHOH M PEIMTHO3HOM
OpPUEHTALUU C TMOMOIIBI0 MEXAHU3MOB COBMEIIEHUSA PA3HbIX LEHHOCTEW, MPEN-
CTaBJICHUMN, TPaaULIMi, 0OPa30B JKU3HU B PAMKAX «TPAXKAAHCKON» HALIMHU.
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